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Abstract

This deliverable (D4.6) presents the midterm recruitment report for Study 2 of the SUNRISE project.
Study 2 evaluates a classroom-based intervention in which educators implement a set of digital tools
within regular school lessons. For this reason, recruitment depends not only on school participation,
but also on teacher engagement, consent procedures, class organisation, baseline completion, and
the practical fit of the intervention within routine teaching.

By late March 2026, Study 2 had reached 1,929 completed baseline assessments across the
consortium. Progress, however, is uneven across sites. The Basque Country has already exceeded its
reported target, while Greece and Belgium have also achieved comparatively high baseline numbers.
Slovenia and Valencia show steady progress, whereas Romania, Cyprus, and Switzerland remain at
earlier stages of completion relative to their reported targets, despite ongoing recruitment activity.

The midterm evidence indicates that recruitment in Study 2 is workable across diverse educational
settings, but that it requires substantial coordination at school level. Several sites introduced practical
adjustments during recruitment, including simpler consent routes, additional school outreach, more
direct classroom support, and flexible baseline formats adapted to local timetables. In light of the
remaining site-level variation, the consortium agreed to extend the recruitment window through
October 2026. This extension remains compatible with the overall project schedule and provides
additional room for sites that need to continue recruitment into the next academic cycle.

Overall, the midterm results indicate that Study 2 is progressing across sites and has reached a
substantial proportion of the planned recruitment. While variability across countries is evident, these
differences are primarily driven by contextual implementation conditions rather than by
inconsistencies in the study design. From a project perspective, recruitment remains feasible, with
mitigation measures already in place to support completion within the extended recruitment window.

Legal Notice

The information in this document is subject to change without notice.

The Members of the SUNRISE Consortium make no warranty of any kind with regard to this document, including,
but not limited to, the implied warranties of merchantability and fitness for a particular purpose.

The European Commission is not responsible for any use that may be made of the information it contains.
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1. Introduction

Recruitment in Study 2 is closely linked to implementation and cannot be considered as a purely
administrative or numerical process. Evidence shows that digital and school-based interventions for
changes in adolescent health behaviour depend not only on adoption, but also on contextual factors
such as school organisation, teacher engagement, available resources, and the quality of
implementation [1-4]. This is particularly relevant in classroom-based programmes, where the
practical integration of activities into routine teaching determines whether interventions can move
from initial agreement to actual delivery.

Study 2 of the SUNRISE project is designed as a multicentre, multinational school-based study
targeting students aged 10 to 19 years. In contrast to Study 1, which focuses on a predefined digital
intervention, Study 2 follows a more flexible implementation model. Educators are expected to select
and apply a set of digital tools through the Authoring Tool and the wider implementation framework,
adapting content to the age group and classroom context [5,6]. As a result, recruitment in Study 2
involves more than student enrolment. It depends on school agreement, teacher participation,
consent procedures, class organisation, and the feasibility of completing baseline assessment within
the school timetable.

This difference is central to the interpretation of recruitment in Study 2. Recruitment is not a discrete
phase preceding implementation, but an integral part of classroom planning and early delivery.
Progress therefore depends on whether teachers can allocate lesson time, coordinate consent,
organise classes, and integrate baseline completion into routine teaching activities. For this reason,
recruitment outcomes should be understood as an early indicator of implementation feasibility rather
than as a stand-alone measure of enrolment.

With this in mind, Deliverable D4.6 provides a structured midterm overview of recruitment progress
in Study 2 across the participating pilot sites. It describes how the common recruitment pathway has
been operationalised under different educational conditions, identifies the main barriers and
adaptations observed during implementation, and assesses the extent to which recruitment is
progressing in line with study objectives. The findings also contribute to WP4 monitoring and provide
key input for subsequent evaluation activities in WP5.
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2. Recruitment progress overview

Recruitment progress in Study 2 is summarised in Table 1. This overview provides a midterm snapshot
of the extent to which each pilot site has progressed towards its reported recruitment target and the
level of baseline completion achieved across the consortium. Given the classroom-based nature of
Study 2, these figures should be interpreted not only as enrolment indicators, but also as a proxy for
early implementation feasibility within routine school practice.

Table 1. Recruitment progress across pilot sites

Pilot site Partner Schools Schools Reported Baseline Recruitment
contacted recruited target completed | progress (%)
Greece HMU 5 2-3 320 275 85.9
Belgium UGENT 59 6—8 350 291 83.1
Slovenia AMEU 6 3 267 178 66.7
Spain — FISABIO 7 3 107 62 57.9
Valencia
Spain — OSA 15 8 533 624 117.1
Basque
Country
Italy FAVO 72 2 640 233 36.4
Romania IOCN 17 6 1,067 161 15.1
Cyprus PASYKAF 25 5 160 23 14.4
Switzerland | ISGF n/a* 35 639 82 12.9
Total 206 + n/a* 73-75 4,083 1,929 47.3

*Totals are based on reported figures across sites. Switzerland is excluded from “schools contacted” due to the
decentralised recruitment model. Ranges reflect ongoing recruitment at the time of reporting.

By late March 2026, a total of 1,929 students had completed the baseline assessment across the
consortium. The total reported recruitment target across sites is 4,083 students, meaning that current
baseline completion represents approximately 47.3% of the planned sample. This indicates
meaningful progress at the consortium level, although performance remains heterogeneous across
sites.
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To support the interpretation of recruitment progress across sites, Figure 1 presents the absolute
number of baseline completions in relation to the reported recruitment targets.
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Figure 1. Study 2 recruitment progress by pilot site

As shown in Figure 1, recruitment performance varies considerably across sites. The Basque Country
has exceeded its reported target, while Greece and Belgium show strong progression towards
completion. Slovenia and Valencia demonstrate moderate but steady progress. In contrast, Romania,
Cyprus, and Switzerland remain at earlier stages relative to their targets, despite ongoing recruitment
efforts. Italy presents a mixed situation, with a relatively high number of completions in absolute
terms but still a substantial gap relative to its target.
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Figure 2. Baseline completion relative to the reported target
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From an implementation perspective, recruitment efficiency differs across sites primarily due to
variations in teacher engagement, lesson time allocation, and the feasibility of integrating the
programme into routine classroom practice. Unlike Study 1, where the main bottleneck was the
transition from consent to baseline completion, Study 2 introduces an additional critical constraint:
the need to secure sufficient classroom capacity and teacher commitment to support both baseline
assessment and subsequent intervention delivery.

A second factor influencing recruitment progress is the operational burden associated with Study 2.
Several sites report that the longer baseline questionnaire, the younger age profile of participants,
and the increased classroom time required have made Study 2 more difficult to schedule than Study
1. In some settings, this has led schools to prioritise participation in the less demanding study when
both could not be accommodated equally well.

Overall, the midterm picture confirms that recruitment in Study 2 is feasible across diverse educational
systems, but feasibility depends on local implementation conditions. Unlike Study 1, where the
primary blockage was the transition from consent to baseline completion, Study 2 introduces a more
embedded constraint as progression depends on the ability to align study procedures with classroom
organisation, teacher capacity, and school planning cycles. Sites that have managed this alignment are
advancing steadily; those that have not are likely to require targeted support in the second half of the
recruitment period.
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3. Schools contacted for Study 2 that did not enter the

study

In addition to the schools that participated in Study 2, the pilot teams also contacted a wider group of
schools that did not go on to take part. This section complements the recruitment figures presented
in Chapter 2. Together, these figures give a fuller picture of the recruitment effort across sites.

Table 2. Schools contacted for Study 2 that did not enter the study

Pilot site

contacted that
did not enter

Schools

Study 2

No response
after contact

Active refusals or
partial non-
participation

Main reasons
reported

Belgium

70

40

30 active refusals

Delayed
decisions, lack of
institutional
approval, limited
school interest

Italy

69

63

6 active refusals;
3 class-level cases

Time constraints,
low perceived
benefit, consent
burden, limited
staff availability

Spain — Basque
Country

14

11 active refusals

Insufficient
curriculum time
and delayed
internal decisions

Cyprus

13

10 active refusals

Limited school
interest,
competing
activities,
insufficient
curriculum time

Romania

6 active refusals;
2 partial cases

Insufficient
curriculum time,
competing
priorities, staff
availability

Spain — Valencia

3 active refusals

Insufficient
curriculum time
and programme
burden
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Greece 0 school-level | 0 3 partial class- | Time constraints,
denials level cases perceived
complexity,

limited parental
engagement and
digital barriers

Switzerland n/a n/a n/a Decentralised
recruitment;
refusals are not
systematically
recorded

Across the reporting sites, the most common pattern is not formal refusal after extended negotiation,
but the fact that schools were contacted and, despite follow-up, did not move into participation. This
is especially visible in Belgium and Italy, where the number of contacted schools that did not enter
Study 2 is particularly high.

In the other sites, the main reasons are more closely tied to the classroom-based demands of Study
2. The Basque Country, Cyprus, Romania, and Valencia all report that curriculum time, internal school
priorities, or limited staff availability affected whether schools could proceed from interest to
participation. Greece is different, since the available material does not point to school-level refusal,
but rather to partial non-participation at class level once schools had already agreed to take part.
Switzerland also needs to be interpreted separately, because its decentralised model does not
generate centrally comparable refusal data.

These data show that recruitment in Study 2 depends not only on initial school interest, but also on
whether schools feel able to incorporate the programme into their timetable, staffing arrangements,
and internal organisation.
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4. Recruitment procedures across pilot sites

In Study 2, recruitment functioned less as a stand-alone enrolment process and more as the first stage
of classroom implementation. Across sites, schools were not only asked whether they wished to
participate, but also whether teachers could identify appropriate classes, allocate lesson time, manage
consent procedures, and accommodate baseline completion before introducing the selected tools. As
a result, the practical route into schools was shaped as much by teaching arrangements as by school-
level agreement itself.

A first group of sites relied mainly on existing school networks and structured teacher coordination.
In Greece, schools were approached through municipal principal meetings and prior collaboration,
and once they agreed, teachers facilitated access to classes and supported registration during in-class
sessions. Belgium also worked through established school networks, using email, phone calls, and
Teams meetings to secure participation before organising baseline sessions jointly with schools. In
Valencia, schools were identified through regional mapping with priority given to FISABIO-linked
schools, and teachers played a central role in family communication, class scheduling, and the
organisation of baseline sessions during tutoring or regular lesson time.

A second pattern is visible in sites where recruitment depended strongly on close classroom support
after school agreement had already been secured. In Slovenia, the main issue was not access to
schools, but helping students complete the early study steps reliably, which is why the process shifted
towards more researcher-led in-class support. Romania followed a more structured school-entry
route through education authorities and local mapping, but similarly relied on the research team being
present during baseline sessions to keep completion consistent and manageable. In Cyprus,
recruitment also became closely tied to implementation planning, since teachers were involved not
only in distributing consent forms but also in selecting tools and identifying how delivery could fit
within class schedules.

A third pattern is observed in the Basque Country and Italy, where the key issue was not simply access
to schools, but the practical integration of the programme into existing school routines. In the Basque
Country, recruitment drew on direct contact, alumni links, and public health networks, but the process
moved forward only once teachers had helped define the participating classes and assess
implementation fit. In Italy, recruitment was more formalised, beginning with systematic school
mapping and phone outreach, followed by the identification of teacher liaisons who could coordinate
classes, consent return, and baseline workshops. In both sites, participation depended on whether the
study could be translated into a workable classroom format rather than remaining an external
proposal.

A fourth and distinct pattern is observed in Switzerland, where recruitment was based on a
decentralised, practice-based model in which regional addiction prevention centres worked through
their existing relationships with schools. In most cases, teachers mainly supported scheduling and
classroom integration, while baseline sessions were conducted during regular lessons by study staff
or prevention-centre staff. This approach reduced some of the school-entry burden observed in other
sites, although Study 2 remained more demanding to schedule than Study 1, as the baseline typically
required approximately two lessons rather than one.

Overall, recruitment in Study 2 was closely tied to the practical entry of the programme into routine
teaching. What varied across sites was not only access to schools, but the extent to which schools,
teachers, and research teams were able to coordinate effectively to enable classroom delivery from
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the outset. These findings reinforce the role of organisational and teaching-related factors as key
determinants of implementation feasibility in school-based interventions.

The different recruitment pathways and approaches described above are summarised in Figures 3 and

4.
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Figure 3. Study 2 recruitment and implementation pathway
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Figure 4. Recruitment approaches used in Study 2: entry routes into schools

Version1 | 2026-04-13 | SUNRISE -



. l =
Deliverable D4.6 — Midterm Recruitment and Implementation Progress Report — \\\J/
Study 2 ~

5. Participant profile

Participants in Study 2 were recruited through schools and classes rather than through targeted
selection of specific student groups. The study therefore brings together pupils from a wide age span
and from different educational stages, depending on how each pilot site organised implementation
locally. Across the consortium, the reported study population covers students approximately between
10 and 19 years of age, although in practice many sites are working predominantly with younger
cohorts than in Study 1.

A second defining feature is that participation is structured at class level. Students enter the study
because a school agrees to participate, teachers identify suitable classes, and baseline completion is
then organised within those classes. As a result, the Study 2 sample is shaped less by individual-level
recruitment dynamics than by the educational structure and organisational characteristics of
participating schools.

The available site material indicates that the sample spans a wide range of educational and socio-
demographic contexts rather than a single type of setting. Across the consortium, efforts have been
made to include schools from different educational stages (primary and secondary), as well as diverse
geographical and institutional contexts, including urban and rural areas, and both public and private
schools with varying levels of available resources.

In addition, several sites report participation from socially heterogeneous populations, including
students from lower socio-economic backgrounds, migrant communities, and other potentially
vulnerable groups. While the study was not designed to target specific vulnerable populations, this
diversity reflects the real-world implementation approach of SUNRISE and increases the relevance of
the findings for different educational and social contexts across Europe.

At site level, some differences are also observed. In Valencia, participating schools are mainly urban
or peri-urban and include students from varied sociocultural backgrounds. In the Basque Country,
participants are predominantly drawn from primary education, resulting in a younger implementation
profile within Study 2. Romania reports participation mainly from urban schools with mixed socio-
economic backgrounds, while Cyprus describes a socially diverse middle-school population.
Switzerland also includes schools from different regions and organisational contexts.

For interpretation, it is important to consider not only who the participants are, but what their profile
implies for implementation. Several sites note that younger students require more structured support
during onboarding, additional explanation of study procedures, and more classroom time to complete
baseline assessment. In this sense, the Study 2 participant profile is not only broader in age range, but
also more demanding from an implementation perspective, as successful recruitment depends on
how well the study can be delivered within routine teaching conditions across diverse school
environments.
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6. Consent process

In Study 2, the consent process was not only a formal requirement for participation, but also one of
the main points at which school organisation, family communication, and classroom planning came
together. Because the study is delivered through schools and classes, consent had to be completed
early enough for teachers and research teams to organise baseline sessions within the school
timetable. In practice, this meant that the consent pathway worked best when it could be handled
through familiar school routines rather than through stand-alone procedures outside the school
setting. This highlights that consent in Study 2 is not a discrete procedural step, but an integral
component of implementation, directly influencing the feasibility of classroom delivery.

A first pattern observed across sites corresponds to paper-based or school-mediated systems. Several
sites relied on forms distributed and collected through schools, often with teachers acting as the key
link between families and the research team. Belgium used paper forms together with Smartschool-
supported communication, while Italy combined paper forms with the school electronic register.
Romania allowed schools to choose between paper and electronic return depending on local
preference. In all three cases, the common feature was not a single preferred format, but the effort
to align consent collection with school practice rather than treating it as an external administrative
task.

A second pattern is visible in sites where the main difficulty lay in family response rather than in the
consent model itself. Valencia reports that the process in Study 2 was more demanding than in Study
1 because younger students still required parental consent, and response rates from families
remained limited even when schools were supportive and sent reminders. Greece reported a similar
issue at the start, since the initial email route proved impractical for many families; paper forms
distributed through students worked better in practice. Cyprus also depended on teacher-led paper
distribution and collection, but return remained slow.

The Basque Country illustrates a slightly different situation. There, consent was collected through a
school-mediated paper process, but once forms had been returned, the next steps could move
forward in a more structured way because the research team was able to schedule baseline directly
with the school. This seems to have reduced the distance between consent completion and classroom
baseline activity, which is especially important in a study where recruitment and implementation are
closely linked. Slovenia also points in this direction, although through a more researcher-led route:
when students could complete consent procedures and registration directly during classroom
sessions, progress was more reliable than when the process depended on follow-up outside the
lesson.

Switzerland again differs from the other sites. In most cases, students in the relevant age group could
consent independently, so parental consent did not create the same bottleneck as elsewhere. This
made the early stages of recruitment lighter and helped reduce the administrative burden on schools.

In addition, engagement with families emerged as an important factor influencing consent
completion. Clear communication through school-mediated channels, particularly in younger age
groups, helped address concerns related to data protection, the use of digital tools, and the purpose
of the intervention. Building trust between families and the research team was therefore a key
element in facilitating participation.

Overall, the consent experience in Study 2 indicates that the key determinant was not the format
(paper or digital), but the extent to which consent procedures could be embedded within routine
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school communication and completed with minimal burden for families. Where this integration was
achieved and closely aligned with classroom scheduling, recruitment progressed more efficiently.
Conversely, where consent required multiple steps, repeated follow-up, or additional effort from
families, delays were more likely to occur.
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7. Ethics and institutional approvals

Study 2 was implemented within an approved ethical framework across all pilot sites. Ethics approval
had been obtained prior to the start of recruitment activities, and all participating teams operated in
accordance with relevant national regulations, institutional requirements, and European standards for
research involving minors, including data protection (GDPR) and Good Clinical Practice principles.

At the same time, the midterm experience indicates that ethics approval alone was not the decisive
threshold for implementation readiness in Study 2. Given the classroom-based nature of the study,
the involvement of teachers, and the longer baseline procedure compared to Study 1, the practical
start of recruitment depended not only on ethical clearance, but also on additional layers of
educational and organisational approval.

A first pattern observed across sites is that recruitment timelines were influenced by the sequencing
of ethical and educational authorisations. In Italy, the National Ethics Committee approval process
took longer than anticipated, and by the time authorisation was obtained, many schools had already
finalised their academic planning for the year. This reduced the available timeframe for recruitment
and delayed implementation.

A second pattern relates to settings where ethics approval formed part of a broader administrative
pathway. In Cyprus, in addition to ethical clearance, approval from the Pedagogical Institute was
required, and schools also needed to proceed through the relevant inspector route before
implementation could begin. These additional steps extended the time needed to translate approval
into actual classroom access.

Overall, the evidence from Study 2 suggests that formal ethical approval was a necessary foundation,
but not sufficient on its own to ensure implementation readiness. What ultimately determined the
start of recruitment was the extent to which ethical clearance could be translated into timely access
to schools, effective teacher coordination, and sufficient classroom capacity to complete baseline
procedures and prepare delivery.

These findings highlight that, in school-based research involving minors, ethical approval should be
understood as part of a broader implementation process. Ensuring alignment between ethical
requirements, educational systems, and school-level organisation is essential to enable timely and
feasible study delivery in real-world conditions.
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8. Barriers and challenges

The barriers observed in Study 2 are closely linked to the fact that recruitment and implementation
begin almost simultaneously. Once a school expresses interest, the subsequent steps already require
teacher time, classroom space, consent collection, baseline completion, and preparation for delivery.
As a result, the main obstacles reported across sites are not limited to initial school access but relate
to whether the study can be effectively integrated into routine teaching practice without creating
disruption. This highlights that barriers in Study 2 are primarily implementation-related rather than
purely recruitment-related.

A first key barrier concerns the central role of teachers. Participation depended not only on school
agreement, but on whether educators were willing and able to allocate lesson time, support classroom
organisation, and remain engaged throughout the early implementation stages. In Belgium,
recruitment depended heavily on teacher commitment and sustained follow-up with schools and
classes. In Valencia and Cyprus, implementation was similarly shaped by the extent to which teachers
could coordinate parental communication, classroom scheduling, and the integration of study
activities within already constrained timetables.

A second barrier relates to the time demands of Study 2. Several sites reported that the study was
more difficult to schedule than Study 1 because the baseline required more classroom time and the
guestionnaire was perceived as longer and more demanding. Switzerland illustrates this clearly: Study
2 typically required two lessons rather than one, reducing feasibility and increasing the likelihood that
schools prioritised participation in Study 1 when time was limited. Romania reported a similar effect,
noting that the greater burden reduced school willingness to participate under tight scheduling
conditions.

A third barrier is linked to the younger age profile of many Study 2 participants. Several sites reported
that younger students required more explanation, more structured support during onboarding, and
additional time to complete the baseline assessment. Valencia and Cyprus both highlight that
registration and questionnaire completion were more demanding among younger students,
particularly in primary-level settings, increasing the complexity of classroom delivery.

A fourth set of barriers relates to technical and organisational frictions. Although less central than the
above in nature, these factors became more visible in contexts where classroom time was already
limited. Reported issues included connectivity problems, password recovery, platform usability, and
the effort required to prepare and manage digital tools within one or two lessons.

A fifth barrier concerns competing priorities within schools. Several sites indicate that Study 2 had to
be balanced against other ongoing activities and institutional demands. This is reflected in delayed
decisions in Belgium, competing priorities in Romania, timetable pressure in Cyprus, and the need in
Valencia to expand recruitment through additional schools.

In response to these challenges, considerable effort has been devoted to the development of
supporting materials to facilitate implementation in schools. A wide range of resources has been
produced to support teachers in planning, onboarding, and classroom delivery, including programme
guides, lesson kits, visual materials, and structured activity content. These materials have been
adapted to different educational levels (primary and secondary), translated into multiple languages,
and designed to accommodate diverse school contexts, including variations in resources,
organisational capacity, and student populations.

Examples of these implementation support materials are presented in Figure 5 and appendix A.
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Materials were adapted to different ages, languages, and school contexts to support implementation
across diverse educational settings

Figure 5. Implementation support materials developed to facilitate classroom delivery in Study 2.

The availability of these materials has helped reduce implementation burden, support teacher
engagement, and improve feasibility across sites. In particular, they have been instrumental in
supporting delivery in heterogeneous environments, including schools with fewer resources and those
working with socially and culturally diverse populations. This reinforces the role of implementation
support as a key enabling factor for recruitment and delivery in Study 2.

Overall, the barriers identified in Study 2 suggest that the main challenge was not securing initial
interest from schools, but sustaining sufficient organisational capacity to move from agreement to
classroom delivery. Sites that progressed more smoothly were those where teacher engagement
remained strong, lesson time could be protected, and early study procedures were supported directly
within the classroom. These findings reinforce the importance of aligning study requirements with
school organisation, teaching practice, and implementation support as key conditions for successful
delivery in real-world settings.
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9. Deviations from the original plan

During the recruitment period, several pilot sites introduced targeted adaptations to the operational
delivery of Study 2 within schools. These adaptations were implemented to improve feasibility, reduce
procedural burden, and better align the recruitment pathway with local school practices and
classroom constraints, while preserving the core design and methodological integrity of the study.

A first pattern of adaptations concerned the early recruitment steps, particularly consent procedures
and initial school engagement. In Belgium, the site moved away from relying solely on the original
Authoring Tool pathway and instead combined paper-based consent, Smartschool-supported
communication, and teacher guidance materials to facilitate participation. Greece similarly simplified
the process by replacing email-based consent return with paper forms and by removing parental
involvement in the registration step. In both cases, the aim was not to modify the study pathway, but
to reduce complexity and ensure that early administrative steps could be completed without delaying
classroom implementation.

A second pattern of adaptations related to recruitment coverage and school-level organisation.
Greece incorporated additional classes (Tylissos) to complete recruitment, Slovenia introduced a
replacement school, and Valencia continued recruitment through an additional site. Belgium also
implemented a second outreach round to recover recruitment capacity. These adjustments were
aimed at maintaining recruitment momentum under variable school conditions.

A third pattern concerned the organisation of baseline completion and classroom delivery. Romania
provides the clearest example, adopting flexible formats such as working with multiple classes
simultaneously and adapting communication and planning to each school context. Cyprus introduced
suggested programme packages to support teachers while maintaining flexibility in tool selection. In
the Basque Country, Belgium, and Valencia, the research team progressively assumed a more direct
role in classroom-based implementation, particularly where additional support was needed to sustain
progression from consent to baseline completion.

A fourth pattern relates to sites requiring few adaptations . Switzerland stands out in this respect,
reporting almost no procedural changes beyond the need for an extended recruitment period,
reflecting the suitability of its decentralised, practice-based model for classroom implementation.

Overall, these adaptations are best understood as context-driven implementation refinements rather
than deviations affecting the study design. The target population, overall recruitment pathway,
intervention delivery, and evaluation framework remained unchanged across all sites. What changed
was the way in which these elements were operationalised to ensure feasibility within diverse
educational settings.

While these adaptations may introduce some variability in implementation processes across sites,
they do not compromise the internal consistency or scientific objectives of Study 2. On the contrary,
they reflect the pragmatic nature of the study and provide valuable insights into how classroom-based
interventions can be effectively integrated into routine teaching practice. These aspects will be
explicitly considered in the interpretation of results and in subsequent evaluation activities (WP5).
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10. Extended recruitment window

According to the SUNRISE Description of the Action, recruitment for Study 2 was planned between
months M18 and M32. However, the operational start of recruitment coincided with the end of the
2024-2025 academic year (June 2025), when most schools had already finalised their teaching
schedules and were no longer able to incorporate additional activities. As a result, effective
recruitment could only begin at the start of the following academic year (September 2025), leading to
an operational initiation delayed beyond plan across several sites.

In addition, the planned end of the recruitment period (M32, August 2026) coincides with the summer
break in most participating countries, when schools are closed and recruitment activities cannot be
conducted. This creates a structural constraint that limits the ability to complete recruitment within
the originally defined timeframe, particularly in sites where Study 2 requires additional classroom
planning and coordination.

An additional factor contributing to the adjusted recruitment timeline is the ethical and regulatory
requirements for working with minors and implementing classroom-based digital interventions.
Several countries require detailed ethical and institutional approval processes addressing data
protection, informed consent procedures, and the use of digital tools in educational settings. These
processes were conducted in full compliance with GDPR, national regulations, and Good Clinical
Practice principles, ensuring robust protection of participants and high ethical standards. While this
introduced some delays in specific contexts, it reflects the necessary level of scrutiny when conducting
research in school environments involving vulnerable populations.

In response to these constraints and based on ongoing monitoring of recruitment progress across
sites, the consortium agreed to extend the recruitment window until October 2026. This extension
allows recruitment and early implementation to be aligned with the school calendar, including the
start of the 2026—2027 academic year, where necessary.

Importantly, this adjustment does not reflect a change in the study design, target population, or
evaluation framework. Rather, it ensures that Study 2 can achieve a sufficient sample size to support
robust, interpretable results, particularly in a context where variability across classroom settings is
expected.

In Study 2, the intervention programme typically requires approximately 4 to 6 months of classroom
implementation. The extended recruitment window, therefore, provides sufficient time for newly
recruited schools to complete both baseline and intervention phases within the following academic
cycle. This creates a substantial opportunity to improve upon the current recruitment level (47.3%),
which represents approximately midterm progress, and to consolidate implementation across sites.

In this context, the extended recruitment window is a critical enabling measure that is expected to
support the completion of recruitment and facilitate reaching the planned sample size, thereby
strengthening the robustness and interpretability of Study 2 outcomes.

From a project implementation perspective, the revised timeline remains fully compatible with the
overall SUNRISE schedule (ending in April 2028). The intervention phase, follow-up assessments, and
subsequent evaluation activities (WP5) can be completed without compromising study integrity or
delivery of downstream tasks.

Furthermore, the extension does not introduce risks for the implementation of other work packages.
The sequencing of activities remains coherent, and no dependencies are negatively affected. On the
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contrary, the extended recruitment window strengthens the feasibility of the study by allowing sites
to align implementation with real-world school conditions and by increasing the likelihood of reaching
target sample sizes.

Overall, the extension should be understood as a pragmatic, context-driven adjustment that preserves
methodological robustness, enhances feasibility in diverse educational settings, and improves the
capacity of Study 2 to generate meaningful and generalisable evidence.

Expected to support
reaching the target
sample size
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Figure 6. Extended recruitment window and its role in supporting Study 2 implementation.
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11. Updated timeline

The current recruitment outlook for Study 2 remains manageable at the consortium level, but it is
more spread out over time than in Study 1.

Table 3. Updated expected recruitment completion by pilot site

Pilot site Expected completion Current note
Greece Early April 2026 Final registration expected
after completion of Tylissos
classes
Belgium Late April 2026 Recruitment close to

completion, but school
scheduling remains tight

Slovenia To be confirmed Timing depends on whether an
additional school can be
brought in

Spain — Valencia May 2026 Third school entering

recruitment phase

Spain — Basque Country Completed Reported target exceeded;
recruitment already
consolidated

Italy Early April 2026 Recruitment close to
completion, although final
enrolment is likely to remain
below target

Romania June 2026 Ongoing recruitment and
additional baseline sessions
planned

Cyprus October 2026 Recruitment to resume after
summer once the new school
year begins

Switzerland September 2026 Additional large school session
already scheduled

Overall, the timeline shows that recruitment in Study 2 is expected to close over a wider period than
in Study 1, ranging from early April to October 2026 depending on the site. This does not indicate a
loss of control over implementation. Rather, it reflects the fact that Study 2 depends on classroom-
level feasibility and therefore unfolds according to the practical opportunities each school system can
offer during the academic year.
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12. Lessons learned

A first key lesson is that recruitment in Study 2 was most effective when the programme was
embedded as a supported classroom activity rather than treated as an additional external task. Across
several sites, the transition from school agreement to completed baseline participation was more
reliable when teachers were actively involved in planning lesson time, identifying participating classes,
communicating with families, and coordinating early classroom steps together with the research
team. In this respect, teacher engagement emerges as the primary enabling condition for
implementation in Study 2.

A second lesson is that feasibility matters as much as interest. Several pilot sites indicate that schools
may value the aims of the programme but still struggle to accommodate it if the baseline is long, the
guestionnaire is demanding, or the study requires substantial lesson time. Switzerland and Romania
are particularly clear on this point: Study 2 was harder to integrate than Study 1 mainly because it
required more classroom time, and in some cases, schools prioritised participation in the less
demanding study when both could not be accommodated equally. This reinforces that feasibility in
classroom-based studies is determined not only by interest in the programme, but also by the capacity
of schools to integrate study requirements into routine teaching practice.

A third lesson concerns the value of direct, in-person support during onboarding and baseline
completion. Valencia, Cyprus, Greece, and Romania all indicate that classroom visits, step-by-step
guidance, and immediate troubleshooting helped students complete registration and questionnaires
more reliably than indirect follow-up alone. This was especially important in younger classes, where
students required more explanation and more time to progress through the baseline process.

A fourth lesson relates to the need for flexibility in implementation. The reports suggest that a single
standardised delivery route is unlikely to work equally well across all schools. Romania highlights
differences in communication flow, internal organisation, and support needs across schools, while
Cyprus reports that teachers required flexibility to select tools that best matched their timetable and
teaching priorities.

A fifth lesson concerns the role of implementation support materials. The availability of structured
programme guides, lesson kits, visual resources, and digital content helped reduce the burden on
teachers and facilitated classroom delivery. These materials were particularly important in schools
with fewer resources or less prior experience with similar interventions, contributing to improved
feasibility across diverse educational settings.

Finally, the relationship between Study 1 and Study 2 provides an important insight. Experience gained
in Study 1 supported a more structured and proactive approach in Study 2, particularly in
communication with schools, scheduling, and classroom support. At the same time, the comparison
between the two studies highlights a key boundary condition: when the organisational and time
burden on schools becomes too high, even well-designed and well-supported recruitment strategies
face limitations. This underlines the importance of balancing scientific ambition with implementation
feasibility in school-based research.
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13. Implications for study validity and evaluation

The midterm recruitment and implementation experience in Study 2 highlights raises several
considerations relevant to cross-site comparability, sample representativeness and the interpretation
of study outcomes.

First, recruitment pathways and implementation conditions vary across sites, particularly in relation
to teacher engagement, lesson time allocation, and the integration of study activities into routine
classroom practice. These differences reflect real-world educational contexts and are inherent to the
pragmatic design of Study 2, but they may influence participation patterns and should be considered
when assessing cross-site comparability.

Second, the recruitment approach is based on school and class-level feasibility rather than on random
selection. Participation depends on school agreement and the capacity of teachers to incorporate the
programme into their schedules. As a result, the study sample may reflect a degree of selection
towards schools and classrooms with higher organisational capacity or motivation, which may have
implications for representativeness.

Third, variability in classroom implementation, including differences in teacher involvement, baseline
administration, and use of supporting materials, may influence both baseline completion and early
engagement with the intervention. In particular, the younger age profile of participants in some
settings introduces additional variability in the level of support required during onboarding and data
collection.

Importantly, these factors do not compromise the feasibility or integrity of Study 2, but rather reflect
the conditions under which classroom-based interventions are implemented in real-world settings. In
line with the implementation science framework underpinning the project, these contextual and
operational differences will be explicitly considered in WP5 analyses, including subgroup analyses and
evaluation of implementation processes.

Overall, the findings reinforce that recruitment and implementation are closely interconnected in
Study 2, and that interpretation of outcomes should account for the influence of school-level
organisation, teacher engagement, and contextual delivery conditions.
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14. Conclusions

At midterm, Study 2 has reached a substantial level of recruitment across the consortium. Although
progress varies across sites, the overall picture confirms that implementation is advancing under
diverse educational conditions. The strongest results to date are observed in the Basque Country,
which has exceeded its reported target, while Greece and Belgium have also achieved high baseline
numbers. Other sites remain at earlier stages but continue to progress through ongoing school
engagement, classroom planning, and additional recruitment efforts.

The cross-site experience clearly shows that recruitment in Study 2 depends less on school agreement
in principle than on the practical feasibility of integrating the programme into routine teaching.
Teacher involvement, availability of lesson time, family consent processes, and the organisational
effort required to complete baseline assessment have all shaped recruitment outcomes. In this sense,
the main challenge has not been initial access to schools, but securing sufficient classroom capacity to
move from interest to delivery.

A second key conclusion is that the study framework has proved adaptable without compromising
consistency. Sites introduced context-specific adjustments to consent procedures, school outreach,
classroom support, and baseline delivery in order to maintain feasibility. These adaptations did not
alter the core design or objectives of Study 2, but enabled the common implementation pathway to
be translated into workable formats across different educational contexts.

The extension of the recruitment window until October 2026 should be interpreted within this
implementation context. It represents a proportionate and necessary adjustment to align recruitment
with the school calendar and classroom constraints, rather than a deviation from the study design.
This extension provides a critical opportunity to improve upon the current midterm recruitment level
and to support completion of the study under realistic conditions.

Importantly, the extended timeline allows newly recruited schools to plan implementation from the
beginning of the academic year, integrating the programme more effectively into their teaching
schedules. This is expected to facilitate recruitment progression and increase the likelihood of
reaching the planned sample size.

Overall, Study 2 demonstrates that classroom-based interventions targeting adolescents are feasible
across heterogeneous educational systems, but successful delivery is shaped by local implementation
conditions. The findings highlight that reaching the planned sample requires alignment between study
procedures, teacher engagement, and school organisation, supported by adequate implementation
resources.

The cross-site experience also carries broader relevance. In contexts where scalable, school-based
public health interventions depend on integration into routine educational practice, Study 2 provides
evidence not only on recruitment feasibility, but on the organisational and contextual conditions that
make sustainable implementation possible.
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Study 2

Sunrise

A4. Sunrise Large Program Schedule in
Romanian

FEIERECEEREN -

Instrumente
disponibile

=1 - =

SociALBOT

KIT DE LECTII
e HRANA PENTRU
=) GANDIRE

SERIDUS
GA JOCURI SERIOA SE

ALIMENTARE

CAMPANIA UNUI
INFLUENCER

GUSTARE SAU
MNSELATORIE

DISCUTIE PRACTICA

PARTICLETALY

MAGNATUL MLASTINI

Lansare & Introducere

=0
WEEK
Foloseste Robotul Sosial pentru a
resliza aceste dous sarcini, si
discutati-le spoi in clas&:

- Ce este o dietd sinétoasa si

sustenabils? Ce insesmni un sfil
de viats sEnatos?

= Clasa construieste o defini
pentru “slimente s&ndtoasa” sivstil
de viats sanétos”

- Stabilirea unor obiective
persansle de sdnétate pentru luna
urmétosre

Dupd introduceres programului in
clasa, incepénd cu séptiména 2,
profesarul va incepe cu programul
Kit de Ledfji.

De fiecare dats. ghidul oferd
sSugestii pentr ihilizere i
arientare, sctvititi interactive.
muncé in echipi, reflecti si discuti
finale.

ALFABETIZAREA
PUBLICITATII
ALIMENTARE

Frofesarii incep cu o lectie
interactiva, folosind Kit de Lectii-
Modulul 1 pentru s introduce
tacticile le.

1.1 Introduceres in publicitstea
itz

alimentard

1.2 Influents publicitifii asupra

comportamentului nestru alimentar

5i de cumpérare

1.3 intelepciune publicitars

SERIOUS Lo
GAMES @
&

Kit de Lectil complemantare cu

Minijocuri

- Spalarea sanatatii: Introducere
in publicitates alimentard &
exersares tacticilor folosite pe
ambslsje

- Salata ispita: Exersarea
tehnicilor de rezistents

- Povestires Xpress: Exersarea

sirategilor de marketing
o
SOCIAL BOT PARTICLETALK

ALFABETIZARE
ALIMENTARA

=) —i
WEEK
9a0)
Profesorii continua cu o lectie
interactivd, folosind Kit de Lectii-
Moduiul 2, pentru s refiecta
asupra alegerilor alimentare i
factorilor externi care le
influenteszs

2.4 Ce factori ne influenteszd
comportsmentul alimentsr?
2.2 Abilitati de g&tit

2.3 Explorarea gusturilor

2.4 Descoperirea mofivatiilor
i rile aliment:

Kit de Lecti complementare cu
vizionsres unei campanii de
influencer si axplorarea unui
Wiebsite dedicat

Kit de Lecti complementare cu
Mini-jocuri

SOCIALBOT  PARTICLETALK

Reflectii finale &
discutie in clasa

Tinerii deseoperd ce le
influenteszé comportamentul
slimentar si cum pot lua decizii
mai constiente.

Ei isi dezvoltd abilititi alimentare,
isi descoperd motivatile
personsle si refiacteazs asupra
influentei contextului asupra
compartamentului alimentar.
Discutsfi in clas3 urmétoarele
teme:

- Ce cred despre “stilul de viatd
sEnétos"7

- Ce cred despre factori care imi
influentesz# comportamentul
alimentar?

- Revizuires ohieciivelor
patsonsle de sindiat

- Serie o scrisoare ciire “eu” din
vitor

SOCIALBOT  PARTICLETALY

5
=] SMART COACH
e

Proiectul SUNRISE a primit finantare din programul de cercetare si inovare al Uniunii
Europene-Horizon Europe, in baza acordului de grant N° 1011383828

- Atelier despre stress, orgsnizat de sdministrstorul pilot
- Studentil s2 conecteazE = aplicatia Smart Coach si incen conversstiile prin messie

. l .
A
=
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Study 2 Sunrise

A5. Sunrise Program

SUNRISE 3%
PROGRAM Sunrise

SUNRISE is not a fraditional program.

It is a journey—combining classroom discussion, inferactive digiial
fools, and self-reflection io empower studenis to make healthier
choices in a world full of mixed messages.

It blends face-to-face teaching with a continuous digital experience
that unfolds over six months, giving students fime to think, feel,
reflect, and act.

programme undar grant agreemeant

The propect SUNRISE has recaived funding from the
- European Union's Horizon Europe ressarch and innovation
N 101136829
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INTRODUCTION

Time nesded - 15 to 30 min per wesk
Target group- Secondary students

The program is aimed at students aged 10 fo 18. The current version of the program is
more suitable for the older target (+12), discussing topics such as tobacco and substance
sbuse, using social medis formats, efc. For younger students {10-12-year-olds), the sassions
will reguire significant adaptsations: simpler language, shorter tasks and stronger visual support.

Program Impact
By the end of & months, students will:

Recognize and explain how food and swbstance-related advertising can influence their
gttitudes, beliefs, and behaviors.

|dentify misinformation in media and spply critical thinking skills to evaluate health-related
mEssages.

Demonstrate the ability to make conscious, informed, and sustzinable health choices
related to nutrition and substance uss.

Exhibit increased internal motivation and use socizsl resistance sirategies to make
independent, health-promoting decisions.

@ Thanks to these newly acguired skills The Sunrise program is designed to
and knowledge, children will be better be implemented per class; this

equipped fo make healthy decisions in
their daily lives, helping us fulfill
SUMRIZE's owersrching goal io
prevent canmcer from sn early age
through  educafion and  critical
SWANEnNess.

® Sinca this is & scientific study, some
classes will be assigned to control group.
The registered students from control
classes will only be required to answer
3 guestionnaires in the SUMRISE app
(oassline, follow-up after & months and
final after 12 months).

process requires the registration of the
teacher and the students through the
Authoring tool and will b= supported by
the SUNRISE team. At the end of this
process, students will be given
accounts to enter the SUNRISE app.

The classes assigned to intervention
will use 1 or more digital modules
chosen by the educator. In the next
pages, we outline a general example.
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Study 2

Sunrise

REGISTRATION AND LAUNCH

chart

STEP 1: REGISTRATION ﬂ s

- g

The piot sdmin Educator creates a new The child szans the QR code, is

creates schools and class (level, ape, redirecied fo web-app,
2Rs for educstors” contents.. ) and the ORs completes personal information
registration for students’ registration in & farm (email, name) and

and gives them to submit it
children/parents
e ) .
- L .
'I_r i !‘l
shudents
+ hr receive users -?
to enter the .
The pilot sdmin checks new EUNRISE Parentsfchild
classes created everyday Aep Fﬁﬂﬁlﬁ an email
and assign them to study 1 with the consent
or 2 + control or form, signs i
intervention
STEP 2: BASELINE
ASSESSMENT
~ ~
The class shows as “assigned” Students complete the Educator reveals the
and the educator can see how baseline survey via the assignment in the autharing
many consanis are complated. Sunrise app by login in toal {they can see and wait
Dwuring class, they activate the with their users for baselines io ke
bas=line survey completed, and students will

only s== it when they finish

?E':_ via the sunrise app)
a2

The class receive

imstructions depending on

what study and group they

=l 3
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STEP 3. START SUNRISE

PROGRAMME
via the authoring tool via sunrise app
:l (
b
aw © : L
]
* Reviews contents Uses toals:
* Adjusts tools = reads messages
* Sends messages = answers other questionnaires

STEP 4: FOLLOW-UP

via auth. Tool via sunrise app

Monitors school's data
and reminds
students....

to answer following
sumveys in M3 & M1

We will now go through a recommended B-month intervention program, explaining the different
tools that can be used. ou can check the full list of tocls in the last page and, keep in mind, that
this is an example using some of them. You can adapt your final list of active digital tools, the
durstion of the sessions, the contents and the combinsetion of other traditionsl methods in class,
based on your preferences as the teacher.

.
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ONGOING TOOLS

The SUMRISE App provides sccess to all digital tools assigned by the educsator to the
child/student. Before starting the program, a baseline guestionnaire on lifestyle habits will be
conducted.

It works as the main entry point fo the SUNRISE tools: the student opens the SUMRISE Appl®)
vig 8 stsndard browser with Internet acocess, enters the credentials (usermmame and password)
and is presented with the main page that displays all selected SUNRISE tools.

Social Bot 6

The gosl of the SUMRISE Social Bot i= to enhance camcer prevention awareness in
adolescence.
© Whatl? Use an interactive social bot for health knowledge provision
Wihy? Us= the social bot platform as 8 method fo assess and improve the knowledge of
adolescents on healthy behaviours towards cancer pravention
How? Understand adolescents’ needs and preferences when they intersct with an
interactive social bot for heslthcare

The Social Bot can be intreduced early (in week 1) and used regularly throwghout the program. It
is & friendly, 24/7 chatbot that studenis can intersct with on any intermet-connected device.
They are encouraged to engage with it. exploring themes like:

Healthy lifastyle choices

Myths about food and cancer prevention

Tobacco and alcohol risks

Baody image and media manipulation

Teachers can assign “Bot Challenges” to reinforce classroom topics, tumning the bot into an
extension of the lesson.

Unlike & one-time lesson, the Social Bot provides personalized, low-pressure engagement
that students control, at their own pace.

PARTICLE. TALK

Is & social media platform, thus ensurng that all content is moderated and thus safe. This
platform sccompanies the durstion of the SUMRISE studies, sllowing all participanis to express
their points of view, concems, issues and expeciations conceming cancer prevention, heslthy
behaviours and dealing with the psycho-social pressures of change.

Version1 | 2026-04-13 | SUNRISE -



Deliverable D4.6 — Midterm Recruitment and Implementation Progress Report —
Study 2

Lesson Kit — Food for Thought “

The Lesson Kit is a manual for teachars that is complamented by a website for students and a
reflection tool.

The Lesson Kit consists of 2 parts. Part 1 focuses on advertising skills, part 2 on food skills. it
aims fo maks young people aware of how we are inundated with advertising on & deily basis.
Mareover, they are easily tempted by their environment to buy and eat unhealthy food. Throwugh
warious tasks, their advertising and food skills are reinforced.

The Lesson Kit contributes fo 2 learmning objectives: awareness & understanding, skill and
behavioural change.

Serious Game m

The serious game is set within a8 school environment transformed into a hub for various food-
related companies. In this seffing, adolescents step into the role of a food swemp tycoon,”
gaining confrol over these companies. The objective is to maintain & high market share and a
sfrong reputation, encouraging them to adopt the perspective of a food marketer.

Influencer campaign ‘\g
‘ T

The influencer campaign addresses key topics related to misinformation and deception in
food messages on social media. The website offers guidance to adolescenis on recognizing
and critically evaluating nutrition-related misinformation on social meadia. 1t will festure videos
craated by influencers, who will also share this content on their own social media platforms.

SmartCoach

SmartCoach follows an interactive storytelling approach to promote salf-management skills,
social skills, and substance use resistance through tailored weekly coaching messapges over a
period of four months.

The tool is:

Motivational and bite-sized
Diesigned to build life skills over time
Usead independently, at home

SmartCoach supports the emaotional and behavioural aspects of the program, reinforcing what
students explore in class with regular. real-life advice.
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PROGRAM PLANNING

| \

Introduction to the program

Meet the Social Bot — Ask, Learn, Explore
* What is a healthy and sustainable dief? What is a healthy lifestyle?
* The class builds a definition of “healthy food™ & “healthy lifestyle®
= Seiting Personal Health Goals for the next month

This first session infreduces. students o the SUNRISE programme, its goals, and how they
will engage with it over the coming weeks. The aim is to spark curiosity, set a positive tone,
and encouwrage active participation.

1. Welcome & Context

Briefly explain that SUNRISE is an educational programme designed to help young
people make informed choices about their health, diet. and lifestyle. with a focus on
both personal well-being and the planef’'s sustainability.
Share how the programmie will combine classroom activities, imeractive tools, and &
Social Bof to make learming fun and relevant.

2. Meet the Social Bot — Ask, Learn, Explore

- Present the Social Bot as a friendly, digital companion that can answer questions,

give tips, and provide challenges.
Invite students to ask the Bot questions such as: n
“What iz 8 healthy snd sustamnable disf?”
“What does 3 healthy ifestyle mean?”

2. Building Class Definitions

In =mall groups or as 8 whole class, students brainstorm their ideas of:

o Healthy food — e.g., balanced, nutriticus, minimally processed, good for the
environment.

o Healthy lifestyle — .g., active [ving, enough sleep, balanced screen fime,
positive relationships.

Record their ideas on the board, combining suggestions into two working class

definitions.

4. Eethnu Personal Health Goals (to be done at

Ask each student to think about one aspect of their diet or lifestyle they would like to
improwe in the next month.
Goals should be SMART: Specific, Measurable, Achievable, Relevant, Time-bound.
Example: "1 will 2at at least two portions of fruit every day for the next four weeks.”
Students write their gosls in their notebooks or on & goal card.
Closing: Remind students that this is just the beginning. Crver the next sassions, they will
explore practical skills, leam to analyse information critically, and discover how small
changes can make = big difference to their health and the planst.

—

C

QW
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What iz Advertizing Literacy?

The ahbility to recognise, understand, and critically evaluate
food advertizing and iz influence on our eating habits.

From weeks 2 to 13 of the program, teachers will use the Lesson Kit — Module 1 fo guide
students in reflecting on different forms of advertising, their purposes, and the strategies
adwertisers employ to achieve those purposes.

O H.'.Ejr Learning Goals
Spot the difference between organic posts and paid ads on social media.
Recognise emotions ads tigger (positive, negative, humorous).
Understand how ads shape brand awareness, attitudes, and purchasing
decisions.
Identify adwertising formats and strategies.
Apply resistance techniques to unhesalthy food advertising.

% 'n\"h]r It Matters
Food ads often promote unhealthy options and hide negative aspects.
Children & teens are highly susceptible to marketing influsnce.
Factors like family, friends, school environment, and product availability also shapse
choices.
Behaviour Wheel:
o Capabilities. — skills & knowledge (e.g.. nutrition know-how, cooking skalls)
o Motivations — desires, aftitudes, confidence
o Opportunities — environment, price, access, regulations

- How We Learm-Activities include:

Analysing social media food posts & wvoting on favourites.
Comparing branded vs. store-brand ads.
Spotting “sponsored” labels and hashtags (#ad, #sponsored).
Group investigations on ad influence using surveys.
“Pizza” game — maich formats, strategies, and objectives.
Recognising strategies like product placement, emactional appeal, humour,
influencers.
Resistance technigues:

o Avoidance — skipfignore ads

o Contradiction — challenge unreslistic caims

o Reinforcement — sirengthen personal healthy choices

Takeaway Message
We're summounded by food adwertising every day — much of it unhealthy.
By developing advertising literacy. we can make informed, conscious food
choices that support a healthier lifestyle.
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Mini-games

* Healthwasher: Learn how food companies use “healthwashing”
to make products seem healthier

Sunrise

* Temptation salad: Leam how to respond to resistance against healthy options
= Storytelling Xpresss: Leam about modem adveriising formats and how they

persuade people

After completing Module 1, children will consolidate their knowiedge by playing mini-games

during week 14 of the program.

SUNRISE will use educstional games to engsge students, applying an entertsinment-education

approach.

= Teach idess through rules, choices, and interaction instead of only text or images.

= Players learn by frying things out and seeing the results.

= They work well because they are interactive and give real experience.

Health Washer

Game pian: The player encounters
food product marketing (foad
packaging) that conveys honest
and transparent information abouwt
the products
3 steps:

* “Healttrwashing” of honast and

transparent claimes on foad

packaging

* Rebranding of the product

« Confirm choices so the prodict
can hit the shelves

Temptation Salad

Game plan: There's competition In
the marikeat fram a new salad truck.
As foodewamp tycoon, the player
takes on this competiioe by opening
& sakad bar in their fast-food
establehmeant.

3 steps:

» Recognize and understand
reistancs strijegies towaed
yous new satad bar

» Try out a resistanos.
neulralizing persuasion tactic

» Evaluate this resistance-
neutralizing factic

STORYTELLING

XPRESS

Storvtelling

— s ———

Game pian: The player craates an
advertizing campaign for 2 specific
food product, salecting the
appeopriate advertising farmat and
persuasion lechniques
3 steps:
« Chooss name product and
slogan '
* Choose a suitable advertising
farmst

+ Select siitable persussion
techniques

Temptation

. Salad &
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What are Food Skills?

Food skills are the knowledge, abilities, and strategies that help

you choose, prepare, and enjoy healthy, eco-friendly meals. They combine:
* Capabilities — cooking, reading labels, understanding nutrition.
* Motivations — taste, values, health, convenience.
* Opporunities — emvironment, availability, cost, culbure.

From weeks 15 to 22, after playing the mini-games, teachers will use the Lesson Kit —
Module 2 fo guide students in reflecting on skills thaet can influence eating behaviour.

g Key Leaming Goals
Recognise the determinants of esting behaviour (capabilities, motivations,
opportunities).
Evaluate food information and claims crtically.
Flan and prepare balanced meals and snacks.
Understand how environment shapes food choices.
Set and work towards SMART healthy-eating goals.

Why It Matters
Transforms knowing what's healthy into doing it consistently.
Builds independence in food preparstion and decision-raking.
Helps resist misleading advertising and peer pressure.
Encourages sustsinsble, affordable, and culturally relevant chaoices.

- How We Learn-Activities include:
Behaviour Wheel Bingo — explonng what shapes our food behaviour.
If... Then... Plans — strategies for healthy eating in tricky situstions.
Healthy Swap Challenge — making recipes healthier.
Food Emvironment Mapping — identifying supporis and bamiers around us.
- Motivation Mapping — interest, value, and wtility drivers.
* Takeaway Message
Food skills = Knowledge + Ability + Motivation + Supportive Environment
— These elements together make heslthy eating possible, enjoyable, and
sustainable.

/ 10
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Minigame
* Healthwasher: Learn how food companies use “healthwashing”
to make products seem healthier

Sunrise

= Temptation salad: Leam how to respond to resistance against healthy options
» Storytelling Xpresss: Leam about modem advertfising formats and how they

persuade people

To complete the Lesson Kit leaming. students will use the mini-games again.

Health Washer

Game pian: The player encounters
food prodict markating (food
packaging) that conveys hanast
and transpacent nfarmasion about
the products
3 steps:

+ Healilvwashing of honest and

transparent claims on food

packaging

* Rebranding of the product

+ Confirm choices so the product
can hit the shelves

Temptation Salad

Game plan: Thare's compatition in
the market from a new salad truck.
As foodswamp tycoan, the player

takes on this competitor by apening
a salad bar in their fast-Sood

establishment.

STORYTELLING

XPRESS

Temptation

. Salad &

1
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Influencer Campaign

The topics covered are:

How to recognise misleading health and nutrition claims?

Algorithms and food bubbles: what are their advantages and disadvantages?
Misleading advice or half-fruths: how to

recognise and punciure them?

Young people discover what influences their eating behaviour and how to mske
more conscious choices.

They learn food skills, discover their personal mofivations and reflect on the influence
of context on their eating behaviour.

The influencer campsign “Snack or Scam” offers interactive and content-rich added
value to the curriculum: through videos and online assignments, adolescents get to
work themselves to recognise and puncture “healthwashing”, algorithmic bubbles and
misleading information on social media.
During the week 22, students will complete the lesson kit — Module 2 with the videos
and online try-outs of the influencer campaign:
= Try-out sssignments & videos on “healthwashing”™ and sigorithms: learn to
recognise and see through hesalth and nutrition claims, and reduce the
influence of algorithmic bubbles.
= Try-out assignments and videos on signals of misinformation: leam to
critically evaluste nutrition and health advice.

TG DD D
Would you Snack it, or is it Cap?

Loare b0 11 S oty prgnga @ Lt b o el e

Food & alforthms: o
({Inpdsible influences an < cognising and punciurn g\ f- | choose myself: why
what | eat <z 9 — 9. =Av)e | eat the way | sat
food bubbles ol "

12
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* VWhat do | think about “healthy Iifestyle®?

= YWhat do | think about what influences my eating behaviour?
* Review the personal health goals
= Write a letter to my fuiure self

1. What do | think about “healthy lifestyle™?

= Reflect on what “heslthy lifestyle” means fo you now compared to the start of the
program.

= Consider aspects such as balanced nufrition, regular physical activity. mental well-
being, rest. and social connections.

= Share personal examples or changes im habits you've noticed.

2. What do | think about what influences my eating behaviour?

= |dentify the main factors that shape your food choices (e.g., family, friends, cufture,
advertising, availability, emotions).

= Discuss how your awareness of these influences has changed and how you might
respond differently in the future.

3. Review the personal health goals

= Look back at the SMART goal(s) you set earlier in the program.
= Evaluate your progress: What worked well? \What challenges did you face?
= Think about any adjustments or new goals you want to set for yourself.

4. Write a letter to my future selfﬂnhednneathum@

= Wirite a short letter to be “opened™ in 6—12 months.

=  Include reminders about what you have leamed, encowragement to stick to your
healthy habits, and ideas for overcoming challenges.

= “ou can include specific promises, motivational guotes, or even draw a small visusl
remimder.

»

/ 13
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SOCIAL BOT

Interactive quizzes for learning and assessment

The Social Bot includes a built-in quiz creation system. As a teacher or hesalth educstor, you
can design your own questions to check students’ knowiledge and behaviours. The quiz runs
directly through the Social Bot, msking it engaging and easy for adolescents to interact with.

» Customised for your context

Adapt the guiz content to reflect your country’s curriculum, your school's priorities, and the
needs of your students. You can update or add questions at any point in the 8-month
programme to address emerging topics or reinforce specific leaming gosls.

« Starting point: predefined quiz topics

To help you get started. the Socisl Bot comes with an initial set of questions in these areas:
. Substance use
. Diet and advertising literacy
. Physical activity

» Ongoing adaptation

Use quiz results fo frack progress and identify topics that need more attention. Adjust the
difficulty or focus of your questions over time to keep students challenged and motivated.

1 What is a healthy and sustainable diet?
$ 116

Wiy 52 it bumietrial 10 inchade 8 variery
of foods id vegetabies in your St
T2 2ating eating the Lar ores

During the Lesson Kit activities, students can engage with

WHEN? the Social Bot to build and strengthen their knowiedge and

. atfitudes. Its use is recommended in the following modules:
12.1.3,21,223.23,and 24,

14
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PARTICLE.TALK

Farticle. Talk is a modern, private, IP-based platform where you can exchange messages, maks
voice or video calls, and keep in touch with colleagues, experts, and students involved in the
programme.

= Muliple ways to connect

“ou can use chat, sudio. or video to communicate, depending on the situation. The app
shows presence status (who's onling) and provides sendiread receipts so you know when
your messages are deliverad and viewsed.

= Sharing resources and instructions

Send documents through the app—such as best practices, teaching materials, or instructions
to follow in case of an incident—directly to your target growp.

= Alerts and notifications

Use the notification function to =end important updates or alers to individusals or groups
quickly. This can be especislly useful for time-sensitive information or programme reminders.

= Integration in the programme

Consider setting up & dedicated Particle. Talk growp for your school or class to share quick
tips. answer questions. and keep everyone engaged bebwesen in-person sessions.

PRRTICLE
THALE

Throughout the pragram, children from different schoals and
HHEH? countries can share ideas, knowledge, atfitudes, and
. reflections through corments, wideos, and documents -
particularty at the beginning and end of each module.
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SMART COACH

Halming feens develop healthy coping, =ocial, and reziztance shillz

What is SmartCoach?

& digital messaging solution that supports adolescents through tailored, interactive messages
based on the Social Cognitive Theory: Outcome expectstions, Self-efficacy, Observational
lzarning, Facilitation and Self-regulaton.
How it Works

Step 1: Students complete an online baseline assessment on stres=s & coping.

Step 2: Receive personalised web-based feedback instantly.

Step 3: Get 2-4 automated messageshweek with practical skills training.
Weekly Focus Areas

= Weeks 1-7: Self-management skills — coping with stress, emotional self-regulation,

managing angenfrustration.

Weeks 8—17: Social skills — making reguests, saying no, meeting new people.

Weeks 18—-22: Substance use resistance — resisting media influences, comacting

misconcegptions, linking s=if & social skills to substance refusal.
Interactive & Fun

Periodic quiz gquestions to adapt plans and messages.

Friendly competition — earn credits for interactions, win prizes.
Safe & Secure

Fowzred by MobileCoach open-source soffware.

Password protected & 55L encryption for safe data fransfer.

] smart
What is stress? COAC
'® -_II O
A

Demands

Drepending on the studenis” age and the school's capabilities, the
Smart Coach program can be mplemenied i parallel with the
Lesson K.

Lasting 4 months, it can be scheduled flexably within the B-month
owerall program to best suit the school's needs..

16
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AG6. Sunrise Materials: Poster in Spanish

"2/\/\-,/(/ EL AZUCAR ANADIDO
CSABES CUANTO  ESTAEN MAS ALIMENTOS
S, AZUCAR [  osaitics
CONSUMES?
N lE

azucar: consumo maximo
recomendado en ninos
1terrén » 4 gramos. Fuente: OMS
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A7. Sunrise Materials: Poster in Basque

- Elikagai osasungarriak eta ingurumenarekiko

b Breanan nice ONA zu RETZAT ETA arduratsuak aukeratzeko aholkuak
PLANETARENTZAT

Ingurumena errespetatzen duten elikagai : B
osasungarriak hautatzeko printzipioak

FRUTA ETA BARAZKI GEHIAGO JAN,
AHAL BADA SASOIKOAK

JAN PROPORTZIONALKI
LANDARE-JATORRIKO

X ot
e o
\; Vi ELIKAGAI GEHIAGO ...

INSPRATU GURE ESTAZIORN EOUTEOLARERIN

AUKERATU MAIZAGO
LEKALEAK, ZEREALAK ETA FRUITU LEHORRAK

EMAN L

GORRI ETA F U
GUTXIAGO JAN, ETA AUKERATU

- ANIMALIA-JATORRIKO ELIKAGAIAK HEGAZTIAK, ARRAINA ETA ARRAUTZAK

BAIND

HURENA FOBERK ECH

-—
— AHALIK ETA KALORIA HUTS
GUTXIEN JAN ETA EDAN

ELIKAGAIEN TRIAWGELUAREN AUKERA

JAN ETA EDAN AHALIK ETA KALORIA HUTS

= ‘&‘ GUTXIEN
e

SAIHESTU ELIKAGAIAK
ALFERRIK GALTZEA

o
&

SAIHESTU JANARIA XAHURTZEA ETA
9 MURRIZTU ZURE KONTSUMOA ' —
*9 o EZ JAN ZURE GORPUTZAK
]
repeey -
KONTSUMOR frovee
KONTSUMOA

gsa BEHAR DUENA BAINO GEHIAGO
Al SAING CEMIALD IATEAR '
ISR TSR CAIEALSEA LARAIL e e
[Py r————

r. (.Dalddetn ﬁP
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A8. Examples of Sunrise materials: Task sheets
1

Version1 | 2026-04-13 | SUNRISE -



. l 5
Deliverable D4.6 — Midterm Recruitment and Implementation Progress Report — L\\J//

Study 2 Sunrise

My motivations and
healthy objective

| Automatic |

My SMART healthy goal
I\ i ¢

& - Specific M - Measurable A - Attainable R - Realistic T - Time bosed

4 )
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A9. Examples of Sunrise materials: Task sheets
2

MAKE IT HEALTHIER!

SPAGHETTI MUSHROOMS CREAM 33
SAUCE (VEGETARIAN)

INGREDIENTS FOR 4 PEOPLE

w = 300 g spaghetti 200 ml full-fat cream
2 onions

200 ml water
4 cloves of garlic 2 tbsp parsley
250 g chestnut mushrooms (fresh —finely chopped)
2 tbsp flour

(olive)ail, salt and pepper
1 cube mushroom bouillon

(Maggi}

PREPARATION

Cook the spaghetti according to the instructions on the packet.
Chop the onion and finely chop the garlic.

Brush the mushroems clean and slice them.

EC N

Heat a little cil in a large frying pan. Fry the onion and garlic until they begin to turn
translucent, then add the mushrooms.

Fry the mushrooms until cooked, then add 2 fablespoons of flour.

[ ]

Crumble the mushroom stock cube over the mixture, then pour in the liquid (the
cream and water).

Bring to the boil and reduce the sauce slightly. You can add a little cocking liquid
from the spaghett to keep the sauce a little more liguid.

&.  Sur the spaghetti into the sauce, add salt and pepper to taste, gamish with fresh
parsley and serve immediately. Bon appétit!!

&

SUNRISE Progionee Sude S 2028 by Dsblikas ot Ui Senaes weder O3 5 ()
EE-3
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A10. Examples of Sunrise materials: Task sheets
3
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MY HEALTHY MENU
OF THE DAY
BREAKFAST What would you eat in the morning?
SNACK BAf 25 ereing maci o 2choot?

5]

\I What would you put on the main

course?
LUNCH Vegetables or salad:
-:P Proteins:
o /] side dish (bread, rice,

pasta, ..}

*:: Dessert or fruit:

What would you have in the mid-
afternoon?
.
I
l\._ e E

8 ) 2200| How would you end the day in a
DINNER healthy way?

99

SURRIST Frngrllll Guide § 2022 by Bicbizksis Inmternotionol Unik iz @m
licenzed BY &.9.
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A11. Examples of Sunrise materials: Fact sheets

Native advertising

Advertisements
designed to look like
regular content on a
platform. They adapt
to the style and
format of the
environment, making
them less intrusive.

Banners

Graphic advertisements
displayed on websites.
You can click on them,
and they will take you
to the advertiser's
website.

They are often very
eye-catching and
visually appealing to
attract attention.

Preroll ads/
YouTube-reclame

Short advertisements
that play before a
video on platforms

such as YouTube. They
are usually 5 to 30
seconds long and must
quickly capture the

viewer's attention.
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